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Preface

The OSEP Center on Positive Behavioral Interventions and Supports (PBIS)
is grateful to the students, educators, administrators, families, support providers,
researchers, and teacher trainers who have worked tirelessly to improve educational
outcomes for all students and who have contributed to our understanding of the
critical practices and systems of positive behavior support.

These materials have been developed to assist local and state education
agents in their efforts to improve school climate and positive behavior support for all
students. Downloading single personal copies is permissible; however, photocopying
multiple copies of these materials for sale is forbidden without expressed written
permission by the OSEP Center for PBIS. To obtain a personal copy of these
materials, download www.pbis.org.

Aut hority for and required use of the te
|l nterventions and Supportso (PBIS) was firs
Disabilities Education Act of 1996, and has been referenced in subsequent

reauthorizations in 2000 and 2006. In this document PBIS is used as equivalent to
ASchwWiode Positive Behavi or SuwpePodtee ( SWPBS) ,
Behavioral Interventions and Supports (SWPBIS).

r
t

The Center is supported by a grant from the Office of Special Education
Programs US Department of Education (H326S03002). Opinions expressed herein
are those of the authors and do not necessarily reflect the position of the US
Department of Education, and such endorsements should not be inferred. For more
information, contact Rob Horner (Robh@uoregon.edu) or George Sugai (George.
sugai@uconn.edu).
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User 6s Qui ck Access

This guide has been developed to direct users quickly to the appropriate
section of the SWPBS Implementation Blueprint.

By answering a series of questions, users can go to (hyperlink) to the content
section that is most relevant to your need:

How should this blueprint be used?

Go To: Topics:
fintroduction to the 1 Purpose
A

Blueprint? 0 1 Users
9 Definition of Blueprint
9 Using the Blueprint
What is SWPBS?

Go To: Topics:

fSection 1: Overview of 9 School Challenges

SWBS? 0

= =4 = =4

l

Addressing the Challenges
What is SWPBS?

Need for a SWPBS Blueprint
Systems Approach to SWPBS
SWPBS Characteristics

What are the basic elements of systems implementation?

Go To: iSection 2: Implementation Foundationso
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What is involved in the systems implementation of SWPBS?

Go To:
fSection 3: Implementing

a Systems Approach to
SWPBSo

Topics:
1 Context Considerations
1 Implementation Process and Continuous
Regeneration
1 Capacity Building Goal
1 SWPBS Implementation Blueprint
1 SWPBS Blueprint Self-Assessment Features
T SWPBS Self-Assessment Tool
1 SWPBS Action Planning Template
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Introduction to the Blueprint

Purpose

The purpose of this blueprint is to give implementers of school-wide positive
behavior supports (SWPBS) a systems framework for guiding their implementation
efforts.
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Users

The blueprint has been designed for a range of SWPBS users.

Definition of a Blueprint

A A bl ue pguidendesigned ® improve large-scale implementations of a
specific systems or organizational approach, like SWPBS. This blueprint is intended
to make the conceptual theory, organizational models, and practices of SWPBS
more accessible for those involved in enhancing how schools, districts, and state
education systems operate.

The contents of this blueprint should be considered dynamic and iterative in
that guidelines will be improved as new implementations are tried and studied, and
as new research is conducted.

OSEP Center on
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Using the Blueprint

The organization of this blueprint emphasizes efficient and effective

i mpl ementation. The contents of this blu

SWPBS i mplementation rather than
This Implementation Blueprint has three basic kinds of information:

CONTENT KNOWLEDGE
Implementation practices, systems, procedures, etc.
IMPLEMENTATION FEATURES
Systems and organzational elements

4

SELF-ASSESSMENT & ACTION PLANNING

Structural tools for assessing and planning for
implementation
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The SWPBS Implementation Blueprint is one three procedural and systems
guides developed by the Center on PBIS (www.pbis.org) to facilitate the
implementation of PBIS:

AGuidelines to the procedures and process
of general implementation of SWPBS
approach or framework

AEmphasis on the general understanding
SWPBS and systems level implementation
for accuracy, durability, and scalability

AOverview of the SWPBS data-based
decision making questions, process,
procedures, and tools

AEmphasis on the tools and prcedures
required to answer relevant
implementation and outcome questions for
evaluation, research, and practice

AOverview of the SWPBS approach to
preparing personnel and settings for the
accurate, durable, and scalable
implementation of SWPBS procedures,
processes, and content.

AEmphasis on the logic, planning,
curriculum, and overall implementation
process

OSEP Center on
Positive Behavioral @
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Section 1
Overview of SWPBS

What Challenges Do Schools Face in Attaining Their Education Mission?

The mission of schools is to maximize opportunities for students to achieve
three primary and inter-related competence areas that enable participation,
contributions, and success in schools and larger communities:

Academic

Life Skills Social Skills

Achieving these competence expectations, however, is affected by many
competing social and behavioral factors. Current data suggest that while extreme
violence is stabilizing (and historically low), the rate of disruptive problem behavior is
escalating (U.S. Surgeon General, 2000). The single most common request for
assistance from teachers is related to behavior and classroom management (Elam,
Rose, & Gallup, 1999).

OSEP Center on .
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Schools struggle with addressing problem behavior for a variety of reasons:

School attempts to respond to these challenges often result in an over-
reliance on the use of aversive and exclusionary consequences. For example,
teachers respond to student displays of chronic problem behavior by increasing their
use of verbal reprimands, exclusionary consequences (e.g., in school detention and
out-of-school suspensions), and loss of privileges. If student behavior does not
improve, school systems increase their reactive responses by establishing zero
tolerance policies, increasing surveillance, posting security personnel, and excluding
students from school.

This over-reliance on reactive management practices is predictable because
teachers, parents, and administrators experience immediate reductions or removals
of the problem behavior when they use strong aversive consequences. Therefore,
having experienced reductions and relief from student problem behavior, they are
more likely to use reactive management practices when future student problem
behavior occurs. This situation is described by the classic principle of negative
reinforcement. Unfortunately, these reductions are temporary and problem behaviors

OSEP Center on

Positive Behavioral ADEAs
Interventions & Supports Work

Effective Schoolwide Interventions U.S. Office of Special
Education Programs




SWPBS Implementation Blueprint version September 25 2010 i Page 11

typically reoccur, sometimes at higher rates and more intensive levels. Justification

for the increased use of reactive management strategies is based on the erroneous

assumptionst hat the stwudent is Ainherently bad, o
next time, o0 and wil/| Anever agahanmongngaeagenin
their lesson.o

Although the use of aversive consequences can inhibit the occurrence of
problem behavior in students who already are relatively successful at school, these
procedures tend to be the least effective for students with the most severe problem
behaviors. In addition, a number of negative side effects are associated with the
exclusive use of reactive approaches to discipline (Shores, Jack, Gunter, Ellis,
DeBriere&Wehby, 1993; Sugai& Horner, 1999; Sulzer-Azaroff& Mayer, 1994;
Tolan& Guerra, 1994), for example, (a) problem behaviors get worse, (b) negative
school climate is established, (c) relationships between teachers and students
breakdown, and (d) academic achievement declines.

What is Needed to Address These Challenges?

The science of human behavior has taught
bad behavior, 06 and that they do not | earn be
aversive consequences for their problem behaviors (Alberto & Troutman, 2001,

Sulzer-Azaroff& Mayer, 1994; Walker et al., 1996). In addition, successfully
addressing problem behavior requires an increased emphasis on proactive
approaches in which expected and more socially acceptable behaviors are directly
taught, regularly practiced in the natural environment, and followed by frequent
positive reinforcement.
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To shift from a reactive and aversive approach to managing problem behavior
to one that is preventive and positive, schools, districts, and state departments must

OSEP Center on

Positive Behavioral JDEAs
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What is School-wide Positive Behavior Support?

School-wide Positive behavior support (SWPBS) is a framework or
approach comprised of intervention practices and organizational systems for
establishing the social culture, learning and teaching environment, and individual
behavior supports needed to achieve academic and social success for all students.

SWPBS is not a specific fimodel 06 but a con
interventions, and systems change strategies that have a long history of empirical
support and development and individually have been demonstrated to be empirically
effective. Decades of converging research have consistently demonstrated that
these strategies are individually and collectively effective and efficient. In addition,
SWPBS has relevant applications to educating all students in schools, not just
students with disabilities.

OSEP Center on
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SWPBS is the integration of four elements:

Operationally Defined
Valued Outcomes

Research-
%};\S;ﬁmes Valdiated
g Practices

Behavioral &
Biomedical Science

First, SWPBS emphasizes operationally defined and valued outcomes for
all students. Specified academic and social behavior outcome indicators are linked
to annual school improvement objectives, local and state initiative priorities, and
individual academic goals and objectives. Data are used to describe, choose, and
evaluate goals/outcomes. Characteristics and contingencies of the local culture and
community are considered.

Val ued outcomes include increases in qual
and/or individual student's unique preferences and needs and by positive lifestyle
changes that increase social belonging. SWPBS has been demonstrated to be a
feasible and valued approach for improving the social climate of schools and
supporting intervention programming for students who are at high risk for problem
behavior.

Second, SWPBS is based on clearly established behavioral and
biomedical sciences that can be applied to address problem behavior in schools.
In particular, consideration of the physiological and environmental factors is
especially important when addressing the needs of students with significant
behavioral, social, emotional, and mental health risks and issues.

OSEP Center on .
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In the following figure the major assumptions associated with adopting a
behavioral and biomedical perspective for behavior are summarized.

Is

Interacts with Is affected bi

Third, SWPBS emphasizes research-validated practices, interventions,
strategies, curriculum, etc. to achieve goals and outcomes. Data are used to guide
which practices should be selected and/or adapted to achieve goals/outcomes. The
selection and use of evidence-based practices are given priority. Research validated
refers to studies that directly and systematically examine whether a functional
relationship exists between the accurate implementation of a practice and important
changes in the behavior or performance of the recipients of the practice.

Fourth, SWPBS gives priority to systems change considerations that
support the effective and efficient selection and implementation of practices by
school personnel (e.g., teachers, school psychologists, administrators). These
organizational working considerations operationalize policies and guiding principles,
operating routines, resource supports, and administrative leadership. Internal
behavioral expertise and capacity are developed, and data-based decision making is
emphasized to improve the selection, adoption, outcomes, and durability of
practices.
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Why Develop This Blueprint on School-wide Positive Behavior Support?

Conceptually, SWPBS is appealing, and a growing research base supports
SWPBS application at the individual student and school-wide levels (Horner &Sugai,
2008). The first real task is identifying what is required to enable schools to develop,
expand, and sustain their SWPBS efforts.

This blueprint is intended to serve as a catalyst for prompting and promoting
the accurate, durable, and expanded use of SWPBS for all students at the individual
student, classroom, school-wide, district, regional, county, and state levels. In
particular, this blueprint has been designed to address seven important assumptions
and solutionsabout A goesicrad e 0 wi:it h SWPBS

ntion a

OSEP Center on

Positive Behavioral JDEAs 3
Interventions & Supports Wor

ffective Schoolwide Interventions U.S. Office of Special
Education Programs



SWPBS Implementation Blueprint version September 25 2010 i Page 17

What is a Systems Approach to the Implementation of School-wide Positive
Behavior Support?

Commonly, when schools encounter a problem that cannot be solved by
existing strategies and resources, an expert
approached to provide technical assistance and training. An event is created to allow
the expert to share and teach about ways to address the problem. The expert
leaves, and the school is expected to implement the strategy. Borrowing a concept
from Stokes and Baer (1977), t htitasd-haooperooach b
perspective:

“Train & Hope”

WAIT for REACT to
New Problem
' Problem Behavior
Expect, But
HOPE for sif:ﬁ; &
Implementation Practice

"

This approach to problem solving is likely to fail because the focus is on the
practice, and not on the systems supports (e.g., resources, training, policies)
necessary to accurately implement, sustain, expand, and modify the practice over
time. However, the approach is sustained because a temporary solution appears to
address the solution, that is, implementer adoption is negatively reinforced and
expert provider approach is positively reinforced.

OSEP .Ce.nter on .
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A systems approach considers the school a
Apoofnti nfluence or actionodo and how the coll e
school contribute to how the school is characterized. Although important, individual
students, parents, or adults are not the primary context for systems change. Horner

(2003) indicates the following:

OSEP Center on
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How Is SWPBS characterized?

SWPBS has six defining characteristics:
- o~

OSEP Center on
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FIRST, SWPBS emphasizes a preventive perspective that is conceptualized
within a multi-tiered logic. Specifically, a three-tiered approach has been adopted
(Lewis &Sugai, 1999; Sugai et al., 2000; Walker et al., 1996).

Tertiary Prevention:
CONTINUUM OF Specialized
SCHOOL-WIDE Individualized
INSTRUCTIONAL & F\S' Systems for Students
POSITIVE BEHAVIOR with High-Risk Behavior
SUPPORT

Secondary Prevention:
Specialized Group
Systems for Students
with At-Risk Behavior

Primary Prevention:
School-'Classroom-
Wide Systems for
All Students,
Staff, & Settings

APreventing the development of new cases of
problem behaviors for all students and staff,
across all settings (i.e., school-wide,
classroom, and nonclassroom settings).

AReducing the number of existing cases of
problem behaviors by establishing efficient
and rapid responses to problem behavior.

AReducing the intensity and/or complexity of
existing cases of problem behavior that are
resistant to primary and secondary prevention

efforts.
OSEP Center on
Positive Behavioral JDEAs
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A preventive approach emphasizes the following guidelines:

OSEP Center on
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SECOND, an instructional perspective is emphasized (Colvin, Sugai, &
Patching, 1993; Kamedenui &Darch, 2004,
which social skills are taught in the same way as academic skills, and the reduction
of problem behaviors is addressed by teaching functional replacement behaviors.

Alnstruction is focused on defining, teaching, and
encouraging expectations for all settings,
students, & staff

For students

AiCoreo skills are -defnedght ,
curricula & more directly & frequently

Alndividualized, specific social skills are taught &
reinforced based on functional behavioral
assessments

For students

OSEP Center on R
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THIRD, a functional perspective( Hor ner , 1994; OONeill et
Lewis-Palmer, & Hagan-Burke, 1999-2000) is adopted in which the factors that
maintain observed problem behaviors (positive and negative reinforcement) are
used directly to build effective, efficient, and relevant behavior intervention plans.

A function-based approach has the following features:

of beha

OSEP Center on
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The notion of Afunctiono is based on the
Areinforoempreci fically, positive and negat.i\
2003; OONeill et al., 1997). Positive reinfo

probability of a behavioral occurrence that is associated with the contingent
presentation of a consequence stimulus (reinforcing). Negative reinforcement is
defined as the increased probability of a behavioral occurrence that is associated
with the contingent removal or withholding of a consequence stimulus (aversive).
The following flowchart depicts how these two behavioral principles are
operationalized from a function-based perspective:

2 Basic Functions

Prablem
Behawior
L L
. Escaps/
- cptainfGet
esmamy Sy A% Gegmal
L L h
Stimulations , Tangible
Sensory Sacial Activity
¥ ¥
Adult Peer
OSEP Center on
Positive Behavioral IJP\%AS ;
Interventions & Supports or
Effective Schoolwide Interventions U.S. Office of Special

Education Programs



SWPBS Implementation Blueprint version September 25 2010 i Page 25

A function-based approach is incorporated into behavioral intervention
planning at the individual student level (Crone & Horner, 2003). The steps and
elements, practices, and systems that comprise this approach are illustrated in the
following figure:

Behavior Support Elements

*Response class
*Routine analysis
“Hypothesis statement *Alternative behaviors

Problem \ Competing behavior analysis

o *Contextual it
enavior *Strengths, preferences, & lifestyle outcomes

. *Evidence-based interventions
Q:’} Functional

Assessment I

“Implementation support

Intervention Date[ i)

& Support
Plan

*Continuous improveme
*Sustainability plan

Fidelity of
Implementation I

|:L_> Impact on

Behavior &
Lifestyle

* Team-based
« Behavior competence
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Section 2
Implementation Foundations

The SWPBS Implementation Blueprint has been developed to support an
organizational approach to implementation of evidence-based practices and
systems. Although a systems perspective has been considered widely in other
disciplines (e.g., medicine, public health, business), implementation science has not
been applied to educational organizations (Fixsen&Blase, 2006).

However, in recent years, work at the National Implementation Research
Network (www.nirn.org) has been applied more formally and systemically in
education. In doing so, educational systems have become increasingly more aware
of the importance of implementation fidelity, durability, sustainability, and scalability
and greater emphasis has been placed on (a) leadership coordination (e.g.,
management and implementation teams, (b) implementation drivers (e.g., coaching,
professional development, evaluation), (c) implementation phases (e.g., exploration
to full implementation), and (d) practice and policy based decision making and
planning (Fixsen&Blase, 2010, www.scalingup.orq).

In this section, we provide an overview of guidelines that increase our
attention on implementation science and SWPBS implementation.
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Eleven considerations serve as the foundations for SWPBS implementation:
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Al mpl ementation is Inte

Effective implementation of an evidence-based practice requires four
interactive elements that enable continuous monitoring, informed decision making,
and continuous self-enhancement:

Supporting Social Competence &
Academic Achievement

OUTCOMES

]
. = Supporting
Supporting é«f‘-’ Decision
Staff Behavior 55\ Making

PRACTICES

Supporting
Student Behavior

A Outcomes: academic and behavior targets that are endorsed and
emphasized by students, families, and educators.

A Practices: interventions and strategies that are evidence based.

A Data: information that is used to identify status, need for change, and
effects of interventions.

A Systems: supports that are needed to enable the accurate and durable
implementation of the practices of SWPBS.
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Al mpl ementation I nvolyv
Mul ti ple Levelso

A systems approach to SWPBS considers multiple points of support:
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Alntensive & individualized behavior intervention
planning based on function-based behavior
assessments & implementation for students
who are unresponsive to school-wide (primary)
interventions.

AExpectations, routines, structures, & practices
for presenting curriculum, designing instruction,
& managing social climate of classroom
environments that serves as basis for individual
student behavior support planning.

ABehavioral expectations & supports (i.e.,
proactive discipline) for all students & staff
members, across all school settings that
together serve as foundation for classroom &
individual student behavior support.

A Specialized behavioral expertise, organizational
leadership, & implementation resources that as
unit serves as foundation for effective
implementation.

AcCollaborative intervention & support efforts for
students & families that involve mental health,
public health, juvenile justice, & other
community agencies & resources.

ABehavior support policy, organizational
leadership, & resource management that
collectively serve as foundation for district &
school-wide implementation of SWPBS.
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~

Al mpl ementation Occur

Implementation is not a static process, but occurs in a sequence of phases or
stages. Implementation action planning will depend on the implementation phase.
Although these phases have been described in various ways, six measurable
phases are common:

!eed, priority, agreements, resources, social marteting, & outcomes
!reparation, resource assessment, structural supports, funding streams, policy

development, & personnel realignment.

!ocal adaptation & adoption, change in practice, attention to implementation with

fidelity, outcome documentation, & visibility & demonstration.

!omplete, accepted, accurate, & effective local implementation of practices with

leadership supports, local practice expertise, trained staffing, efficient procedures,
& documented outcomes.

ystems level adoption & implementation, institutional policy, implementation
capacity, data-based evaluation & action planning, durability, planned scale-up,
progress monitoring, & efficiency integrations & adaptations.
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Phase

Description

1. Exploration
&Adoption

Emphasis is on the assessment of the potential match between
community needs, evidence-based practice and program needs,
and community resources and to make a decision to proceed (or
not ) o ¢tkli 2086,gpnl5). Composed of three basic
operations: (a) documentation of need or problem to be
addressed and outcome to be achieved, (b) identification of core
elements of an evidence-based practice, (c) consideration of the
features of the practice that fit and do not fit current needs and
capacity (resources, expertise).

2. Installation

The emphasis is on the preparation for initial implementation of
an evidence-based practice. Preparation consists of (a)
identifying funding streams, (b) conducting audits and
reorganizing of current resource uses, (b) developing strategies
for personnel utilization, (c) developing supporting policy, (d)
developing descriptions of operational procedures, (e)
establishing professional development activities, and (f)
estimating start-up costs.

3. Initial Implementation

The emphasis is on establishing full implementation of the
practice in a subsection of the larger organization. Change in
practice, organization, and functions may be required with a
priority on effectiveness, efficiency, and relevance. The goal is to
show how existing resources can be applied to the
implementation of the practice by real implementers and to
document whether accurate use and desired outcomes are
achievable. Specification of practice-related evaluation
guestions, meaningful measures, and efficient data collection
procedures occurs at the demonstration phase.
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4. Full Operation

The objective is to expand accurate implementation of the
practice and demonstrate that durable outcomes can be
replicated across sites within the organization. Factors that would
affect accurate and sustained implementation, cost-effective
resource management and administration, and controlled
expansion to the whole organization are assessed and
evaluated. If other practices or initiatives with similar desired
outcomes exist, feasibility of integrating or eliminating
overlapping and ineffective efforts is considered.

The objective during this phase is local demonstration of a
practice such that all roles, responsibilities, functions,
organizational structures are in place and functioning effectively
and efficiently. Important considerations include integration with
other initiatives with similar outcome goals, complete staffing
supports, establishment of practice expertise and fluency,
efficient operational procedures, administrative structures for
leadership and coordinated implementation, and data collection
and evaluation procedures for formative decision making.
Documentation of implementation features, procedures, and
outcomes is important for ensuring visibility and securing political
support.
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4. Innovation & Sustainability

The focus is on developing policy, recurring funding, coordinating
implementation leadership at the organizational level, and
establishing sustainable and local implementation capacity.
Efforts are focused on institutionalizing the implementation of the
practice or initiative with a particular emphasis on continuous
regeneration and enhancement such that sustainable and
efficient economies of scale are achieved. Sustainable outcomes
and controlled presentation are possible through systems of
continuous regeneration if priority is given to valued student and
school outcomes, efficacious evidence-based practices are
shown to be functionally related to these valued outcomes and
adapted to the features of the local context, relevance is
demonstrated through continuous self-assessment and
evaluation, and fidelity of practice implementation is maximized.

Careful and regular consideration of evaluation questions is
important to document the impact of implementation. Within this
phase, the greater the diversity or variation in the features of the
organization, the greater the likelihood that the intervention or
practice may not be as useful or effective as replication is
attempted (McLaughlin &Mitra, 2001). Variations in cultural
norms, environmental features, economic conditions, and policy
adherence will require greater attention to adaptation and fine
tuning of the organization implementation supports (Menter et al.,
2004). In schools, Payne, Gottfredson, and Gottfredson (2006)
document that implementation fidelity of prevention interventions
was related to Al ocal program
into school operations, organizational capacity, principal support,

and standardizationo (p. 225).

d ¢
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ASustai nabl eation Reglimsne n |
Continuous Regener §

This five-phase implementation logic is not just about increasing the number
of schools or units who adopt and implement a practice. Elaboration and systems
adoption (scaling up) ar ensusehdhatpdsitive mpactéasgi ng pr
maxi mizedo (Menter et al., 2004, p. 9). The
process increases wi tfdoused approachmtgscaleup A A cont e X
combines a commitment to establishing an evidence base on the effectiveness of
interventions, with the recognition that powerful environmental influences mean that
6provendé intervention must be i mplemented wi
appropriate flexibilityo (McDonald, )Keesl er,

Successful systems change efforts go beyond simple knowledge
dissemination to focus on continuous regeneration. Continuous regeneration is the
iterative assessment of implementation fidelity and service outcomes within a
planning process intended to enhance the sustained implementation and adaptation
of a practice so that valued outcomes continue to be achieved effectively and
economically (Han & Weiss, 2005; McLaughlin &Mitra, 2001). The goal is to

establish capacity for tddgeandringoatianztather on t o
conditions of differentend-u s er so ( Ment er et al ., 2004, p.
indicate that Ait may be necessary to tailor
oworksé in order to aebBiuévesocdmpsi dt6ently r el

Thus, this process begins with a consideration of four foundational elements:
(a) ongoing measurement through external or self-assessment to ensure that a
practice can be adapted to the implementation context (relevance); (b) valued
outcomes, which have been determined to be socially and educationally important
(priority); (c) evidence-based interventions proven to be effective in achieving
valued outcomes (efficacy); and (d) supports for accurate practice implementation
(fidelity). Continuous regeneration involves one or more of the following emphases:
reinvestment in maintaining existing procedures, improving the efficiency of current
practices or in response to changing contexts, replacing ineffective practices with
more effective ones, reallocating resources to support identification and
implementation of new practices, and/or increasing capacity to expand practices to
additional and similar implementation contexts.

OSEP Center on .

Positive Behavioral t&P\l;VAS k
Interventions & Supports or
Effective Schoolwide Interventions usﬁ.ﬁﬂﬁmﬂm
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Implementation efforts must be responsive to a variety of organizational
factors, for example, resource availability, new initiatives or needs, fluctuations in
data outcomes, accuracy of implementation, personnel changes, etc. The goal for
sustainable organizationis to establish local implementation capacity that
emphasizes (a) outcomes that are valued by stakeholders, (b) proven evidenced-
based practices, (c) relevant data and local norms, and (d) 